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Over the past four years there have been close to 200 blog posts related to special education. 

Here are the 10 most read and shared special education blog posts of all time. 
Submitted by Maureen Langholf, Director of Special Education 

Source: http://www.friendshipcircle.org/blog/2015/01/19/the-top-ten-special-education-posts-of-all-time/ 

Over the past four years there have been close to 200 blog posts related to special education. Here are the 

10 most read and shared special education blog posts of all time.  

(To continue reading control click the headings) 
 

1. The Top 10 Challenges of Special Education Teachers 
 

The attrition, or “burn-out,” rate for special education teachers is extremely high compared to most other 

professions. 50% of special education teachers leave their jobs within 5 years. Half of those who make it 

past 5 years will leave within 10 years. This equates to a 75% turnover rate every 10 years. Here are the 

top 10 stressors of being a special education teacher. 
 

2. Top Ten Most Ridiculous Comments Heard at an IEP Meeting 
 

3. 10 Items Every Special Educator Should Have In Their Classroom 

Special Educators work hard to make sure that their students with special needs develop and grow 

during the school year. Special Education teachers encounter different challenges in their classrooms 

than general education teachers and therefore they need different tools. 

Here are 10 great items every Special Needs teacher should have in their classroom. 
 

4. An Open Letter From A Child With Autism To A Teacher 
 

Recently the Friendship Circle posted “An Open Letter to a Child with Autism by the 

Therapist/Teacher.” I mentioned this to my 13 year old son Louie, who had just written a 

thank-you letter to surprise his teacher for Teacher Appreciation Week. He decided to write another 

letter, an open letter to a teacher from a child with autism. 
 

5. Back To School: How to Write your Child’s “Owner’s Manual” for Special Education Teachers 
 

Every new car comes with a large owner’s manual detailing what every dashboard light means and 

advice to troubleshoot problems with the vehicle.  Every make of car is different requiring a specific 

manual for your make and model.  Each child with a physical and/or learning disability attending school 

needs an “owner’s manual” to accompany them to let special education teachers know what to expect. 
 

6. Six Alternative Seating Options in the Classroom for a Child with Special Needs 
 

It is not foreign anymore to see a teacher on the floor with her students or students up and about around 

the classroom while engaged in learning. Whereas traditional classrooms insisted on kids sitting still, 

newer methods allow children to move in order to learn. Let’s take a look at some alternative solutions to 

the traditional seat. 
 

7. 10 Helpful and Compassionate Comments Heard at an IEP Meeting 

 “Your child has so many strengths – what would you like to add to the list?” 

 “This IEP is designed to consider the needs of the whole child, and we value your input at every step.” 

 “How can we make the transition between school and home as smooth as possible for your child?” 

 “Can you share one of the strategies that works well for you at home?” 

 Even though your child was found not to be eligible for this service, we know that you wanted 

additional information about it, so we prepared this packet for you.” 

 “Parent training is an important component of the IEP process, so we prepared this list of resources 

for you.”   
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10 Most Read…. 
 

 “Can you suggest a better way to word this goal?” 

 “Your child comes to school ready to learn every morning.” 

 “The Behavior Support Plan has been working well because it’s being reinforced at home.” 

 “We’re so glad to work with you as part of a team.  We appreciate having the home perspective.” 
 

8. 11 Different Definitions of Inclusion: The Good, The Bad and The Ugly 

Inclusive education is still not widely practiced in schools across the United States. As a result, only the lucky 

few have seen what inclusion really is. Those that haven’t, are generally left to sift through myths, 

misunderstandings and the occasional truth. Therefore, there is quite a bit of confusion as to the real 

meaning of an inclusive environment. The following is a run-down of the different definitions of inclusion (the 

good, the bad and the ugly) that I have heard over the years: 
 

9. An IEP Refresher: Everything You Need to Know About an IEP 
 

We often hear discussion about IEPs and the good, the bad and the ugly that surrounds them. Many times 

there is confusion as to what the IEP and its process is all about. From time to time it is important to review 

the basics of an IEP and how it is supposed to be deployed. Here is a refresher post about IEPs and its role in 

special education. 
 

10. 4 Things No One Tells You About Inclusive Schools 
 

Students in inclusive schools are known to form meaningful relationships, have the same learning 

opportunities and high academic expectations as one another, and learn to respect the diverse nature of 

humankind. 

GIFTED AND TALENTED EDUCATION IN DISTRICT 150 
Submitted By: Shameika Sykes-Salvador, Social Studies/Literacy Coordinator 

 

 The Cognitive Abilities test was administered to all fourth grade students in Peoria Public Schools in 

October. This test is one of the screening tools used to identify students who may qualify for academically 

gifted and talented services. This test measures general thinking and problem-solving skills in three areas: 

Verbal Reasoning, Non-Verbal Reasoning, and Quantitative Reasoning. Using this initial data, students are 

further screened to determine eligibility for both the district High-Ability Learner Program and the 

academically gifted and talented program at Washington Middle School. Both programs are described below: 
 

High-Ability Learner (HAL) Program: Service begins in the 5th grade year at the child’s home school. 

Identified students are grouped daily during Intervention/Enrichment period and/or Differentiated Small 

Group Instruction. During this time, identified students receive enrichment in the core curricular areas: 

Math, English Language Arts, Science and Social Studies through integrated units of study.  
 

Emphasis is placed on developing and improving higher-level thinking skills, creativity, and problem 

solving. An additional emphasis is placed on working cooperatively with others and developing the social 

skills necessary to be college and/or career ready. Teachers who provide instruction and services that are a 

part of the program for gifted and high ability learners receive professional development that includes 

nature and needs of gifted/talented students, assessing student needs, differentiation, and curriculum and 

instruction for gifted students. 
 

Academically Gifted and Talented Program at Washington Middle School: The program at 

Washington Middle School is a full-time program designed to support gifted and high-ability learners 

socially, emotionally, and academically. It offers students an opportunity to engage in grade-level and above-

grade-level curriculum at an accelerated pace with greater depth and complexity. Students enter the 

program at the beginning of fifth grade. Students must live within the attendance area of Peoria Public 

Schools in order to be considered for the program at Washington Middle School. In order to remain in the 

program at Washington Middle School, students must maintain a cumulative grade point average (GPA) of 

2.5 or higher.  
 

Once students are referred for services, a combination of multi-measures must be used to identify students 

as gifted and talented and to determine which offering is best suited for the student being referred. 
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Gifted and Talented Education in District 150 Cont……... 
 
The Bright Child v/s the Gifted Learner 

 

Both parents and educators know that all children have special talents, but it can be difficult to determine 

whether a child is a bright, hardworking student who is being challenged effectively within his/her learning 

environment or a gifted child who would benefit from something beyond the level of their learning environ-

ment. The following table of characteristics is helpful in distinguishing between bright learners and gifted 

learners. It is important to remember that no child will demonstrate all of the traits listed below nor will 

they demonstrate them all of the time. This table is meant to give an idea of what these two types of learn-

ers are like. 
 

 
 

The Gifted and Talented Program of Peoria Public Schools is designed to address the academic and emo-

tional needs of gifted students and high ability learners. The program provides a learning atmosphere and 

support system that appropriately challenges gifted and talented students and high ability learners. Peoria 

Public Schools is committed to a school environment that fosters achievement and the realization of each 

student’s potential.  

Resources for Teachers: 

Tips for Teachers: Successful Strategies for Teaching Gifted Learners 

11 Tips for Teachers of the Gifted and Talented  

What it Means to Teach Gifted Learners Well 
The Teacher-Parent Connection: Tips for Working with the Parents of a Gifted Student 

The bright child... The gifted learner... 

1. Knows the answers 

2. Is interested 

3. Is attentive 

4. Has good ideas 

5. Works hard 

6. Answers the questions 

7. Top group 

8. Listens with interest 

9. Learns with ease 

10. 6-8 repetitions for mastery 

11. Understands ideas 

12. Enjoys peers 

13. Grasps the meaning 

14. Completes assignments 

15. Is receptive 

16. Copies accurately 

17. Enjoys school 

18. Absorbs information 

19. Technician 

20. Good memorizer 

21. Prefers straightforward tasks 

22. Is alert 

23. Is pleased with own learning 

24. Asks the questions 

25. Is highly curious 

26. Is mentally and physically involved 

27. Has wild, silly ideas 

28. Plays around, yet tests well 

29. Discusses in detail; elaborates 

30. Beyond the group 

31. Shows strong feelings and opinions 

32. Already knows 

33. 1-2 repetitions for mastery 

34. Constructs abstractions 

35. Prefers adults 

36. Draws inferences 

37. Initiates projects 

38. Is intense 

39. Creates new designs 

40. Enjoys learning 

41. Manipulates information 

42. Inventor 

43. Good guesser 

44. Thrives on complexity 

45. Is keenly observant 

46. Is highly self-critical 

http://www.davidsongifted.org/db/Articles_id_10075.aspx
https://celebratingourgifts.wikispaces.com/11+Tips+for+Teaching+Gifted+Students
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PARCC MATHEMATICS ASSESSMENT OVERVIEW 
Submitted by Susan Gobeyn, Mathematics Coordinator 

 
 

The PARCC Assessment will address the overall instructional shifts expected in 

the Common Core State Standards for Mathematics: 1) Focus on grade level 

standards, 2) Coherence across grades-making connections, and 3) Rigor (fluency, 

conceptual understanding, and application-a balance of the three). 
 

The PARCC Model Content Frameworks specify which standards are classified as Major, Supporting and 

Additional content by grade-level/course. The 2014-2015 District 150 Year Long Plan Documents for 

Kindergarten through Algebra 2 were developed using the PARCC Model Content Frameworks.  On the 

mathematics assessment all major, supporting, and additional content clusters will be assessed. The major 

clusters (green) are the standards that will be assessed on the majority of the assessment. The supporting 

clusters (blue) are the standards that connect tightly and support the major clusters. The additional 

clusters (yellow) are the standards that are not connected tightly or explicitly to the major clusters.  
 

PARCC Blueprints and Test Specs describe the content and structure of the assessment. It breaks the 

standards down into evidence statements describing the knowledge and skills that will be included in the 

assessment. This document also defines the total number of tasks and/or items and point values for each 

section of the assessment. This document is available in Pinpoint (PARCC Documents Folder) at each 

grade level. 
 

The PARCC mathematical assessment will contain two main components: The Performance Based 

Assessment (PBA) and the End-of-Year Assessment (EOY). The evidence tables are broken down per 

grade-level and/or course by PBA and EOY.  These documents can be found at the end of the District 

Curriculum Guides, on the district website, and in Pinpoint (PARCC Documents folder). Each document 

identifies the standards that will be assessed in each Sub-Claim (Major, Supporting, Additional, 

Reasoning, and Modeling) and if calculators will be allowed. Both PBA and EOY tests are composed of two 

sessions or “Units” (four sessions total for math.  
 

The PARCC Performance Based Assessment will consist of Type I questions, Type II questions, and Type 

III questions.  The PARCC End-of-Year Assessment will consist of only Type I questions.  
 

Type I: Tasks assessing concepts, skills, and procedures (Sub-claims A, B, and E) – included on PBA and 

EOY. 
 

Type II: Tasks assessing mathematical reasoning (Sub-claim C) – included on PBA only – written 

arguments/justifications, critique of reasoning of others. 
 

Type III: Tasks assessing modeling/application/significant real-world problem solving (Sub-claim D) – 

included on PBA only – multiple steps.  
 

PARCC Sub-Claims requiring Students to Show Evidence in order to determine college and career 

readiness: 

Sub-claim A – Referring to the Content Standards –Major Standards– Connections to practice – Green 

standards on Curriculum Guide 

Sub-claim B – Referring to the Content Standards - Additional and Supporting  Standards - Blue and 

yellow standards on Curriculum Guide 

Sub-claim C - Type II Questions - Math reasoning – graded on precision in vocabulary/representation 

Type II questions are focused on Practice Standards 3 and 6:  Construct Viable Arguments and Critique 

the Reasoning of Others-Attend to Precision. 

Sub-claim D – Type III Questions - Significant problem solving – mathematical modeling/application – 

meaning from word problems. Type III problems engage students in significant problem solving in real-

world contexts. The student solves real-world problems with a degree of difficulty appropriate to the 

grade/course by applying knowledge and skills articulated in the standards for the current grade/course 

(or, for more complex problems, knowledge and skills articulated in the standards for previous 

grades/courses), engaging particularly in the Modeling practice, and  (Continued on the next page) 



PARCC PRACTICE ASSESSMENTS FOR MATHEMATICS 
Submitted by Susan Gobeyn, Mathematics Coordinator 

 

 All students who will be taking the PARCC assessment should be given the 

opportunity to interact with the different aspects of the test prior to the actual assessment. The 

technological platform, the structure of the questions, and the rigorous content will need to be 

addressed during the practice testing sessions.  The teacher who delivers the mathematics 

instruction is the best person to facilitate the practice sessions as he/she understands the 

content and will be able to model best practices in taking the math assessment. Administering the PARCC 

practice assessments during the math core instructional time is an appropriate use of instructional minutes in 

that the students will be working on grade level content with a focus on strategies, vocabulary, and precision. 

1.  The math teacher should facilitate the mathematics PARCC practice assessments. 

2. During the session, the teacher should point out and model the different types of questions: 

 Multiple choice with multiple answers: select two, select three, or select all that apply 

 Drag and drop: choices may not disappear once they are dragged to the correct place allowing for one 

selection to be dragged into more than one place. 

 Questions with multiple parts: After the initial question has been asked, the students may be  

given question a., question b., question c. and so on as all questions will be referring back the initial 

problem. 

 Fill in the blank using the key board and equation writer 

 Drop down menu 

 Graphing 

 Answer using the equation writer: Students must be given multiple opportunities to use the equation 

writer. During the practice session the teachers must explain and model all features, and students should 

be given time to explore and practice. In addition to the practice testing window, teachers can use the 

equation writer in the classroom on the SMARTBoard during the problem of the day or the bell ringer. 

 Constructed response: Students will show and explain their work using the keyboard and the equation 

writer. 

 Questions that require tools: protractor, ruler, and/or calculator. Students must understand how to 

retrieve the tools as well as how to manipulate them. 

 http://parcc.pearson.com/tutorial/  The purpose of these tutorials is to demonstrate the navigation and 

tools available for Computer-Based Assessments. 

3.  Math teachers must model good test taking strategies for the students during the practice sessions.  

Teachers should read problems and think aloud showing the students the steps necessary to engage in each 

problem type.  Also, the use of scratch paper should be emphasized and modeled as many questions will 

require its use. Students must also understand how to flag a question and how to review the test prior to 

finishing. 

High quality core instruction will prepare the students for the PARCC assessment.  The practice 

sessions will ensure that they are able to manipulate the technology and questions types so that they can focus 

on solving the problems during the actual assessments. 

PARCC Mathematics Assessment Overview Cont…… 
 

Sub-claim D – Type III Questions - Significant problem solving – mathematical modeling/application – mean-

ing from word problems. Type III problems engage students in significant problem solving in real-world con-

texts. The student solves real-world problems with a degree of difficulty appropriate to the grade/course by 

applying knowledge and skills articulated in the standards for the current grade/course (or, for more complex 

problems, knowledge and skills articulated in the standards for previous grades/courses), engaging particular-

ly in the Modeling practice, and 

Making sense of problems and persevering to solve them (MP.1); 

 Reasoning abstractly and quantitatively (MP.2); 

 Using appropriate tools strategically (MP.5); 

 Looking for and making use of structure (MP.7); and/or 

 Looking for and expressing regularity in repeated reasoning (MP.8). 

Sub-claim E – Computational Fluency – only assessed in 3rd through 6th grade. 

http://parcc.pearson.com/tutorial/


PRINCIPLES OF EQUITY LITERACY FOR EDUCATORS OF STUDENTS IN 

POVERTY 
Reaching and Teaching Students in Poverty– Paul C. Gorski 

 

1. The right to equitable educational opportunity is universal. - Equity-Literate 

educators believe that every student has an inalienable right to equitable educational 

opportunity. 

2. Poverty and class are intersectional in nature.—Equity-Literate educators understand 

that class is an intersectional identity for students, so we cannot fully understand how class 

inequities operate, even in our own classroom, without also understanding how inequities related to race, gender, 

language, immigrant status disability, and other identities operate.  

3. Poor People are diverse.  Equity-Literate educators recognize that poor and working class people are 

diverse, so that studying a singular “culture of poverty” will not help us understand individual low-income 

students or families better, and may instead, strengthen our stereotypes.  

4. What we believe, including our biases and prejudices, about people in poverty informs how we 

teach and relate to people in poverty.  Equity-Literate educators know that our teaching philosophies and 

practices are driven at least in part by our belief systems, so in addition to relying on practical strategies for 

teaching low-income students, we become equitable educators when we are willing to change fundamentally what 

we believe about low-income students and their families.  

5. We cannot understand that relationship between poverty and education without understanding 

biases and inequities experienced by people in poverty.  Equity-Literate educators, in addition to 

changing what we believe about low-income students, are committed to developing deeper understandings of the 

biases and inequities faced by low-income families both in and out of school, and how these biases and inequities 

affect their performance and engagement in school.  
 

6. Test scores are inadequate measures of equity.  Equity-Literate educators are aware that equity or its 

absence cannot be captured by standardized test scores because test scores, which measure, as much as anything, 

levels of prior access to educational opportunity, cannot capture student experience.  Raising test scores is not the 

same thing as creating an equitable learning environment.  
 

7. Class disparities in education are the result of inequities, not the result of cultures. Equity-Literate 

educators understand that educational disparities primarily result not from cultural conflicts, but from 

inequities, so that the goal of eliminating disparities requires us to eliminate inequities rather than changing 

students’ cultures. 

8. Equitable educators adopt a resiliency rather than a deficit view of low-income students and 

families.  Equity-Literate educators recognize and draw upon the resiliencies and other funds of knowledge 

accumulated by poor and working class individuals and communities, and reject deficit views that focus on fixing 

disenfranchised student rather than fixing the things that disenfranchise students.  

9. Strategies for bolstering school engagement and learning must be based on evidence for what 

works.  Equity-Literate educators, aware of the magnitude of societal bias against poor and working class 

people, are committed to basing instructional decisions, not on what’s popular or what popular biases might 

dictate, but on evidence of what works.  

10. The inalienable right to equitable educational opportunity includes the right to high 

expectations, a higher-order pedagogies, and engaging curricula.   Equity-Literate educators 

demonstrate high expectations for all students, including low-income students, in part by offering them the same 

sorts of higher-order pedagogies and an engaging curricula commonly found in classrooms or schools with few or 

no low-income students.  

Once you replace negative thoughts with positive ones, you will start 

having positive results. Willie Nelson 

Those who bring sunshine into the lives of others cannot keep it from 

themselves.  Sir James M. Barrie  



CIVIL RIGHTS MOVEMENT UNIT: 

LESSON 4: MARCHING FOR JUSTICE - SELMA TO MONTGOMERY 
Alabama Department of Archives and History - http://www.archives.alabama.gov/ts.html 

 

1. Background information for teachers: Despite a succession of federal court rulings designed 

to open the polls to African Americans in the 1960s, black Alabamians in huge numbers were not 

registered to vote due to the power of local voter registrars to erect obstacles. The problem was particularly acute 

in the Black Belt of the state, where whites feared losing political control when the black majority population 

gained the franchise. Selma, in the heart of the Black Belt, became a focus for black registration drives in the 

early 1960s and, in 1965, was chosen by African American Civil Rights leaders as the site from which to launch a 

march on Montgomery, the state capital, to dramatize the plight of the disfranchised. 
 

The march of a few hundred protesters began on March 7, 1965. Governor George Wallace ordered local and state 

law enforcement personnel to block the march at the Edmund Pettus Bridge spanning the Alabama River on the 

way out of Selma. The resulting spectacle of uniformed law officers attacking peaceful demonstrators was 

witnessed by a horrified American public as "Bloody Sunday" on the nightly news. The "Selma to Montgomery 

March" was begun anew on March 21, with the marchers' ranks swelled by supporters from across the nation, 

including Dr. Martin Luther King, Jr. who had been involved in the Selma protests since January but had not 

been there on "Bloody Sunday." Some 3,200 marchers left Selma on March 21st and as many as 25,000 took part 

in the final stretch up Montgomery's Dexter Avenue to the state Capitol four days later. 
 

Emotions aroused over the events in Selma galvanized the U.S. Congress to pass, and President Lyndon B. 

Johnson to sign, the Voting Rights Act of 1965 to supply federal overseers in the local voter registration process. 
 

2. Learning objectives:  Upon completion of this lesson, students should be able to: 
 

 Identify primary and secondary sources. 

 Discuss the differences and similarities in time perspective concerning a historical event.  
 

3. Suggested activity: 

 Make copies of Documents 1, 2, 3, 4 and 5 for each student. 

 Discuss the differences between primary and secondary sources.  

 Have the students read Documents 1, 2, 3 and 4. 
 

4. Ask the students the following questions: 

a. What was the purpose of the march from Selma to Montgomery? b. Why was the federal judge involved in the 

march? c. What was the purpose of the resolution from the Alabama State Senate? d. Why was the National 

Guard put on alert? 

5. Ask the students to read Document 5. 
 

6. On a sheet of paper, ask the students to compare and contrast the original newspaper accounts of the march 

with the description of the march after ten years. 
 

7. Have the students discuss current activities held to commemorate the Selma to Montgomery March. 
 

DOCUMENTS: ( Control click or go to http://www.archives.alabama.gov/teacher/rights/rights4.html) 
Document 1. "Birmingham News article 03/24/65," Alabama Department of Archives and History Public Information Subject Files - 
General Files, Civil Rights - Selma to Montgomery March, SG6948, folder 406, Alabama Department of Archives and History, 
Montgomery, Alabama. 

Document 2. "Alabama Journal article 03/23/65," Alabama Department of Archives and History Public Information Subject Files - 
General Files, Civil Rights - Selma to Montgomery March, SG6948, folder 406, Alabama Department of Archives and History, 
Montgomery, Alabama. 

Document 3. "Alabama Senate Joint Resolution No. 28, 03/19/65," Alabama Department of Archives and History Public Information 
Subject Files - General Files, Civil Rights - Selma to Montgomery March, SG6948, folder 406, Alabama Department of Archives and 
History, Montgomery, Alabama. 

Document 4. "Birmingham News article 03/22/65, Alabama Department of Archives and History Public Information Subject Files - 
General Files, Civil Rights - Selma to Montgomery March, SG6948, folder 406, Alabama Department of Archives and History, 
Montgomery, Alabama. 

Document 5. "Mobile Press article 03/02/75," Alabama Department of Archives and History Public Information Subject Files - General 
Files, Civil Rights - Selma to Montgomery March, SG6948, folder 406, Alabama Department of Archives and History, Montgomery, 
Alabama. 

Additional photographs of the Selma to Montgomery March from the Alabama Sovereignty Commission, Administrative files.  

http://www.archives.state.al.us/teacher/rights/lesson4/doc1.html
http://www.archives.state.al.us/teacher/rights/lesson4/doc2.html
http://www.archives.state.al.us/teacher/rights/lesson4/doc3.html
http://www.archives.state.al.us/teacher/rights/lesson4/doc4.html
http://www.archives.state.al.us/teacher/rights/lesson4/doc5.html
http://216.226.178.196/cdm4/selma.php


SUPER BOWL BLITZ: FOOTBALL-RELATED ACTIVITIES FOR FANS OF ALL AGES 
Whether you're a football fanatic or a pigskin novice, you can make the most of the upcoming Super Bowl frenzy. 

Get the attention of every boy -- and girl -- in your classroom with these terrific football-themed lessons. 

Social Studies/Art -- design a ticket. Show your students a sample ticket to The Super Bowl. 

Talk about how this ticket reflects the location of the game in 1980 -- Southern California (Pasadena). Challenge 

students to use books and/or the Internet to learn more about this year's location; they should use what they 

learn to design a ticket that reflects the location. Or create a ticket that would represent your city/state if the Su-

per Bowl was to come to town.  

Geography -- plot Super Bowl cities. As a geography activity, have students locate and mark on a map all of 

the Super Bowl locations from Super Bowl History. Students can use this map of the U.S. to plot the locations of 

the cities. Have some cities hosted more than one Super Bowl game? As an extension activity, you might have 

students plot the locations of the winning teams for each Super Bowl. Students will be able to use these maps to 

visually identify the cities/teams that have won multiple games.  

Geography -- identifying team locations. Have students place the National Football League team logos on a 

large U.S. map. (Alternate idea: Have students paste them on this U.S. Outline Map.) The resulting map should 

look something like this map. As an extension activity, you might arrange students into small groups; let each 

group take the ball and run with it by reapportioning the NFL conferences. When they have completed that task, 

instruct them to subdivide the teams as equitably as possible into six regional conferences of their choice and to 

be prepared to explain their rationale.  

Math -- planning a Super Bowl trip. Tickets for the Super Bowl are hard to come by, but if you have big bucks 

you can still get them through one of the ticket resellers such as Stub Hub or TicketMaster. Challenge students 

to find the best game ticket available and then use travel Web sites to plan their trip to this year's Super Bowl. 

They will need to book a round-trip airline fare and two nights in a hotel. Which students will use their searching 

and math skills to find the best deal for what will be a very expensive trip?  

Math -- graph Super Bowl teams. Your students can turn this list of Super Bowl Winners into a graph that 

shows each team and how many times it has won. (Students might use the free online Create a Graph tool to 

build their graphs.) You can simplify this activity by having them graph only the teams that have won on more 

than one occasion. To expand this activity, have your students also graph the number of losses each team has 

had, or the number of losses of the teams that have been defeated more than once. A comparison of the graphs 

will reveal some connections. Using the two graphs, your students can identify the teams that have had the most 

Super Bowl appearances and even graph that information. It's graphing upon graphing from the gridiron.  

Math -- creating a chart. How do the two teams in this year's Super Bowl look on paper? Review the rosters of 

the two teams on the NFL Teams Web page. Students might work in groups to determine what can be learned 

about a team from its roster. Some possible questions might include. 

How many quarterbacks are on the team? 

Which player weighs the most? 

Which player weighs the least? 

Who is the tallest player? 

Who is the shortest player? 

Who has the most experience? (0 indicates a "rookie" player) 

How many rookies are on the team? 

Who is the oldest player on the team? 

What is the average age of players on the team? 

How many injured players are on the team? 

Who is the kicker on the team? 

Who punts for the team? 

Once students have determined their questions, they will want to create a chart that compares the answers to 

those questions for each of the competing teams. Is how a team "looks on paper" an indicator of just how good 

they will be on the field?   Continued on next page 



Super Bowl Blitz: Football-Related Activities Cont……. 

Language Arts -- identifying team names and logos. Send your students on a hunt to identify 

the logos of the pro football teams! Display the National Football League Team Logos. Challenge 

students to use color, mascot images, and other clues to match each logo to a team name. Have the 

students make as many matches as they can identify and then use search engines or the NFL Web site to track 

down the identity of the logos they do not know. Increase the level of difficulty in this activity by having students 

name the quarterback of each team, or make it more "educational" by having them name three facts about each of 

the home cities of the football teams.  

Language Arts - media literacy. Each year, the Super Bowl game gets almost as much press attention for its TV 

commercials as for the game results. Advertisers pay millions of dollars for the opportunity to advertise on the 

Super Bowl game because they know they will have a captive audience of millions of viewers. Over time, some very 

memorable ads have appeared on the Super Bowl. Preview and choose a handful of the most popular Super Bowl 

ads of all time to share with students. [Warning: Carefully select ads examples; some banned ads also appear on 

this site.] Have students vote for their favorites and explain why they made their selections. You might have 

students write a paragraph in which they support their choice. In addition, it might be fun to discuss which 

commercial made the "most effective" use of its advertising time; in other words, which advertiser got its money's 

worth? 

Language Arts -- the best play of all time. While your non-football fans are doing one of the above activities, 

you might set your hardcore football fanatics off in a different direction. The Fox Sports broadcast team has 

identified five "Signature Moments in Super Bowl History": 

SuperBowl XI: Willie Brown returns interception 75 yards for TD to clinch Raiders' win 

SB XVIII: Marcus Allen reverses field for 74-yard TD run against Redskins in SB XVIII 

SB III: "Broadway" Joe Namath runs off the field pointing finger to sky after making his "guarantee" of victory 

come true 

SB XXIII: Before directing Super Bowl-winning drive, Joe Montana informs teammates in huddle to check out 

John Candy in stands  

(tie) Lynn Swann's bobbling catch and sideline catch in Super Bowl X, and his catch in back of end zone in Super 

Bowl XIII 

Students can view those moments on the NFL Web site. Go to Top Ten Super Bowl Plays. Once students have 

reviewed the signature moments, have them write a brief essay that tells which of the five plays they choose as the 

"best of all." In their essays, they must provide a solid explanation/support of their choice.  

Language Arts -- alphabetical order. Looking for an interesting way for your students to practice their 

alphabetizing skills? The Pro Football Hall of Fame can help! Click the Hall of Famers tab and provide a list of 

players for students to alphabetize by last name. You might extend the activity by asking students to research a 

few of the players on the list and to provide three facts they learned about each player. 

Language Arts -- using a football glossary. In Championship Game Headlines, students help restaurant 

review writer Peter Pickieater find the right football terms to use in his article on the conference championship 

games with the aid of an online football glossary. 

ANSWERS: 

Atlanta Falcons Defeat Minnesota Vikings in NFC Championship Game: Quarterback, field goal, goalpost, 

touchdown, turnover, Astroturf, coach, special teams 

Denver Broncos Going to the (Super Bowl): Super Bowl, home field advantage, rushed, sack, line of scrimmage, 

blitz, bomb, end zone 

History -- Super Bowl trivia. Your students can match wits with the computer and exercise their searching 

skills when they take on these Super Bowl trivia quizzes: 

football.about.com/od/superbowltrivia/a/superbowltrivia.htm 

Super Bowl Trivia Quiz 1 

Super Bowl Trivia Quiz 2 

You might even challenge students to create their own trivia quiz based on this year's game or on Super Bowl 

history. 


